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Infroduction

Engage Literacy is a comprehensive literacy programme that can be used with an individual,small-group and/or whole-class
focus. The core elements of a balanced literacy programme have been covered, i.e. written language (reading and
writing) and oral language (speaking and listening). The programme covers reading levels 1-30 and includes both fiction
and non-fiction texts. Texts are curriculum-linked and the Levels 2 to 30 fiction texts link thematically to corresponding
non-fiction titles.

The Engage Literacy components provide both digital and non-digital teaching and learning materials that promote
differentiated learning so all children can learn effectively, regardless of differences in ability levels. All components
of the programme are built on a comprehensive scope and sequence document that covers literacy skills and
knowledge essential to children,i.e. oral language, phonological awareness, text conventions, graphophonics, vocabulary,
fluency, comprehension and writing. This scope and sequence document underpins all the components of Engage
Literacy. Teachers can be assured that by implementing Engage Literacy in their classrooms, their children’s individual
learning needs will be met effectively.

Engage Literacy components

* Fiction and non-fiction texts for reading levels |-30
All levelled texts, both fiction and non-fiction, have been developed using carefully graded vocabulary lists, e.g.
the word ‘go’ is introduced at Level | and ‘going’ is introduced at Level 4. Children therefore build up a bank of
high frequency words, providing them with a smoother transition as they are introduced to higher-level texts.
The texts enable children to build on their prior knowledge and make new connections based on these previous
understandings. Engage Literacy also includes a progressive academic vocabulary list of words such as ‘draw’,
‘make’ and ‘write’, which are essential for early readers to successfully understand and complete academic tasks
independently. Engage Literacy ensures that children are exposed to texts that match their developmental reading
level, enabling greater potential for reading success and enhancing fluency. As they move through the levels in
Engage Literacy, children will encounter words they have met in texts from the previous levels. The earlier levelled
texts have a ratio of introduced words to known words of 1:20.

On the back of each fiction and non-fiction title, the reading stage is shown (e.g. Emergent/Early), as well as the
specific graded level of the text (e.g. Level 4). Colour coding is used to represent each level. The table below
shows the correlation between the reading stage, reading level, colour coding and reading age.

Reading stage Engage Literacy reading level Colour coding Reading age (approx.)
Emergent Levels 1-2 Pink 4-5
Emergent/Early Levels 3-5 Red 4-5
Early Levels 6—8 Yellow 5-6
Early Levels 9-11 Blue 5-6
Early/Fluent Levels 12-14 Green 5-6
Fluent Levels 15-16 Orange 6-7
Fluent Levels 17-18 Turquoise 6-7
Fluent Levels 19-20 Purple 6-7
Fluent Levels 2122 Gold 6-7
Fluent Levels 2324 White 6-7
Fluent Levels 25-26 Lime 7-8
Fluent Levels 27-28 Brown 7-8
Fluent Levels 29-30 Grey 8-9
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On the back of each fiction and non-

fiction title, the reading stage is shown Up and Down
(e.g. Emergent/Early), as well as the specific Fiction
graded Ievel Of the text (eg Level 4) Word count: 58 Example inferential questions:
Book band colour coding is also used to Curriculum link: + Why do you think the bird is going up?
. A Lo « Why do you think the snail is going

represent each level. The table on page iv animals/minibeasts, down?

. . science, environment
shows an approximate correlation between Phonological awareness:

. . Text type: narrative P
the reading stage, reading level, book band Y initial letter sounds a, s, b, w, ¢
. Sentence structure: Lo
colour and reading age. Linking texts:

“l can go up/down,” said the Look at the Animals (NF)
—_ Digital Poster ‘Snail’
All texts feature, on the inside front cover, High-frequency words introduced:
information that enables the teacher to and, can, down
gain a quick overview of the text. See the High-frequency words consolidated:

. go, |, said, the, up
example to the right.

* Teacher’s Resource
Each title in Engage Literacy is accompanied by an
extensive teacher’s resource book that includes teaching
notes, photocopiable worksheets and a Running Record
for each title. See page vi for more information.

Above: Inside front cover

* Oral Language Big Books
These large-format books promote children’s oral language
and visual literacy skills. Extensive teaching notes have been
provided, which include comprehensive question stems. English
as a Second Language (ESL) students and English Language
Learners (ELL) will benefit greatly from the
vocabulary covered in these books.

* Wonder Words pack
This pack helps children to learn their first
100 high-frequency words in context,
through
real stories. There are 24 fiction titles from
levels | to |5 (book bands Pink to Orange),
which use repetition, rhythm and common
phrases to help children, particularly English
Language Learners, to learn to read and
recognise their first 100 essential words.

An accompanying teacher’s resource book, - e 2 o o if
which includes an introduction and L A B~ RS- B R e » ©
photocopiable N Y PR IS I E I eI I I I I I .
pupil worksheets, is included in the pack. Above: Oral Language Book A spread

by Jay Dale ilusssred

Above: Wonder Words pack

by Jay Dale illustrated by Emilic Rebleds
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Fiction and non-fiction texts

A balance of the following text forms and text types has been included in all texts over the 25 levels.
Fiction
Narrative: purpose—to entertain, e.g. ballad, poetry, personal recount, song, historical recount, fairy tale, myth

Non-fiction
Report: purpose—to provide information about a particular topic, e.g. report, descriptive report,
investigative report, scientific/technical report, newspaper article, project, internet, thinking hats

Transactional: purpose—to communicate and clarify, e.g. survey, questionnaire, complaint, apology,
greetings card, interview, introduction, invitation, letter, speech, email, newsletter

Recount: purpose—to retell an experience or an event, e.g. personal, factual, imaginative, biography,
historical recount, autobiography

Procedural: purpose—to tell how to do something or to explain how to get somewhere,
e.g. directions, instructions, message, agenda, recipe, manual, rules for game

Exposition (argument): purpose—to argue for one side of an issue, e.g. argument, speech, debate

Exposition (persuasive): purpose—to persuade or convince others, e.g. advertisement or commercial,
cartoon, pamphlet

Explanation: purpose—to explain why or how things happen, e.g. scientific, technical, life, historical

Description: purpose—to detail the characteristics of a subject (using the five senses, similes and
metaphors), e.g. poetry, descriptive recount, descriptive report, historical report, internet, police report

Discussion: purpose—to present different aspects of an issue, e.g. brochures, reports, current issues,
class rules, reviews, newspapers, ‘what ifs’, PMls (Pluses, Minuses, [New] ldeas)

Response: purpose—to give a personal response to something, e.g. book/film/art review, letter, diary

Teacher’s Resource

Each Teacher’s Resource provides comprehensive, easy-to-use teaching notes with accompanying photocopiable
worksheets for each title. Each set of teaching notes provides:

* Story or text summary
* Tuning in: activities that ‘tune in’ students to the topic/s in the text

* Book walk: page-by-page questions and discussions to cue children into illustrations, text and individual
words, enabling all children to be familiar with the concepts and words in the text

* Reading the text
» After reading: detailed teaching notes with ideas for activities, discussion and questioning
* ELL engagement: tasks designed to help children who do not have English as their first language at home

* Assessment: ideas on how to track and keep a record of individual learning paths.

Each title’s teaching notes and photocopiable worksheets comprise a range of activities that can be completed
with the texts.They can be used individually, in small groups or with the whole class. The skills addressed are:

» Comprehension—incorporating literal or factual, inferential or interpretive, evaluative/analysing and applied/
creative comprehension within specific comprehension skill sets including: recall, sequencing, predicting, word
meaning, noun/pronoun negation, tense, cloze, paraphrasing, summarising, main idea, cause/effect, comparing/
contrasting, inference, locating information, fact/opinion, figurative language, author’s intent and scanning

* Phonological awareness—initial consonant sounds, alliteration/rhyme, manipulation of sounds, segmenting
words into sounds (analysis), blending, syllables, word families, contractions, compound words, suffixes/
prefixes, plurals, synonyms/antonyms, tenses and generalisations (root words, doubling last consonant)

* Vocabulary development—incorporating high-frequency words and topic words
* Fluency—including phrasing
* Text conventions—features of text including font emphasis, grammatical features and punctuation

*  Writing activities—focusing on different text forms and types, e.g. recount, report, diary, procedural, narrative.
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How to use Engage Literacy in the classroom

EXAMPLE READING LESSON

Whole class (10 minutes)

Read to children and/or share Engage Literacy Oral Language Big Books, picture storybooks or serial reading. Ensure
children are exposed to varied text types, e.g. information report, procedural text, transactional, description,
discussion, explanation, exposition, recount, response, narrative.

Discuss one or more of the following:

* the purpose of the text (the audience the text is intended for; author’s intent; children’s enjoyment of text;
what they learnt from the text; meaning of the text)

* the structure of the text (layout, e.g. picture storybook; text genre; labels, headings, blurbs, verse, etc.; language
flow in text, e.g. rhyme, fairy tale; grammatical features, e.g. punctuation)

* visual literacy/elements of the text (illustrations, font).

Whole class—strategy development

(10 minutes)

Teach a reading strategy to the class (model/demonstrate/discuss, etc.), for example:

* how to read different genres, e.g. poems (see Engage Literacy Digital Posters), non-fiction, procedural text
* explore text conventions through making a class big book

» word development, e.g. brainstorm words, look at the structure of words and word meanings

* implement comprehension strategies and related comprehension skills.

Small-group activities (30 to 35 minutes)
Develop fluid, skill-based activity groups based on assessing children.

Group | Teaching Group: children work with teacher on a guided reading or reciprocal teaching activity using
Engage Literacy fiction or non-fiction titles (or a title from the Engage Literacy Wonder Words pack).

Guided reading: introduce the book, walk through the text discussing pictures/key words/text conventions,
read text, discuss text.

Reciprocal teaching: predicting, clarifying, generating questions, summarising.

Work with children for 10 to |5 minutes. Have them complete one of the activities or worksheet tasks
related to the text. Spend the remaining time in the lesson roving among the other groups, teaching and
refining reading strategies that the children are using.

Groups 2 and 3 Independent Reading Tasks: children work independently on tasks that help develop reading
strategies (e.g. read silently, summarise texts, diary/journal writing, make up new titles for stories, supply
an alternative ending).

These activities can be varied to suit the needs of the children, e.g. the activities can be related to:

* a text the children have been reading, using the Teacher’s Resource suggested tasks and worksheets as a guide
* a text the whole class has been listening to

* a‘stand-alone’ reading activity that does not relate to a particular text.

Note: Oral Language Big Books provide independent vocabulary development activities related to the scene
(see the inside front/back cover of the Oral Language Big Books).

Whole-class sharing (5 to 10 mins)

Have children share the skills and discoveries that were developed over the lesson through discussion/
demonstration. Based on your observations during the lesson, teach or highlight a particular skill that would
be beneficial to the children.

Assessment

Assessment needs to be ongoing and continuous in order to ascertain the changing developmental level of a
child. Information that can be gathered to determine a child’s level includes: anecdotal information, observations,
Running Records and previously completed tasks. Once a reading level has been established, place the child at the
appropriate reading level. Each level matches the Engage Literacy colour coding for easy reference (see page iv).

Running Records for each Engage Literacy text are provided in the Teacher’s Resource (see page viii and pages 61
to 72) to help with ongoing monitoring and assessment.
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How to use the Running Records

Running Record sheets for each Engage Literacy title are provided at the back of the Teacher’s Resource books.

What is the purpose of a Running Record?
* A Running Record provides a diagnostic assessment of a child’s reading ability.
* A Running Record looks at the strategies a child uses to read and is thus
a useful tool for informing planning.
* A Running Record informs you if a book is suitable for a child’s reading level.

Preparation

+ Select a book that the child is familiar with.

* Explain to the child that you are going to listen to them read aloud because you are looking at their reading.
* Introduce the book to the child by looking at the front cover and the title page.

* When you are ready, ask the child to start reading.

Making a Running Record

* Using the reading symbols outlined below, mark the text on your Running Record as the child reads. Record a mark above
each word. Use the first two columns on the right to keep a tally of the number of errors and self-corrections.

* Refer to the reading strategies outlined below and note the reading strategies used in the final column.

Reading symbols

No errors Errors

v = correct word O = omitted word

R = repeated word A = inserted word (write the inserted word above the text)

Sc = self-corrects T = told word (if the child attempts the word, write the
attempt over the word and record it as an error unless the
child manages to say the word correctly)

Reading strategies

Ph = phonic the child tried to sound out the problem word

G = graphic the child suggested a word that looks similar to the problem word

S = syntactic the child suggested a grammatically sensible word

C = contextual the child suggested a sensible substitution within the context of the whole text

Interpreting the Running Record
Count up the total number of errors (do not include self-corrections) and calculate the accuracy rate using the formula
outlined below:

Number of words read accurately — x 100

The total number of words
So for example, if a child read |14 words correctly in a 126-word book, the accuracy rate would be:

114
— x 100 =90.5%
126

A reading accuracy rate of 95% or above indicates that the book is at a comfortable level for the child to read independently.
A reading accuracy rate of between 90% and 95% signifies that the text is appropriate for use during a guided reading lesson.
Below 90% indicates that the text is too difficult.

Notes made during the Running Record should indicate which strategies the child is using to read. If the child is relying
heavily on one strategy, he or she may need support using other strategies.

Introduction °



The Big Mud Puddle

Level 6

HFW introduced:
HFW consolidated:
Linking texts:
Curriculum link:

Phonological awareness:

Story summary:

Fiction Word count: | |15

garden, get, they, will

[P

words; suffixes ‘s’,

Text type: Narrative

cried, good, into, jump/ed/ing, run, went
The School Garden (non-fiction)

me/family, physically active

blending vowels and consonants; adjacent consonants ‘cr’; segmenting CVC
ing’ and ‘ed’; double consonants ‘dd’ and ‘Il

Lea and Dad go outside to play in the garden.

They have fun playing in the big mud puddle.

Tuning in

Talk about puddles and where children have seen
puddles before. Discuss how puddles are made.

Have children role-play jumping in puddles and talk
about the noise it makes and what happens to the
mud or water when people jump.

Discuss how mud is made when water and soil are
mixed together. Show children a container of soil and
pour water over it. Talk about how the soil changes to
mud. Have children compare the soil and the mud.

Book walk

Introduce the text. Give each child a copy of the book
and discuss the title. Ask, How many words are in the
title? Can you find the word ‘puddle’? How did you know
that word would be ‘puddle’? Can you see any other words
you know in the title? Discuss the cover illustration.
Ask, What do you think is going to happen in the book?
Have children predict what words might be in the text.

Reading the text

Flip through the book, discussing events and illustrations.

Promote language that is used throughout the text.
Discuss how illustrations help us to read the text.When
questioning, use vocabulary from the text.

pages 2—-3: Ask, What is Lea putting on? Where do you
think she is going to play? What do you think the weather
is like in the garden if Lea is putting her boots on? Who is
going to play in the garden with Lea?

pages 4-5: Ask, Where have Lea and Dad gone? What
can Lea see? Does the big mud puddle look good?

pages 6—7: Ask, Who is going in the big mud puddle?
pages 8-9: Ask, What is Lea doing in the puddle now?
Who is running in the puddle? What do you think will
happen to the mud?

pages 10—11: Ask, What is Lea doing in the puddle now?
Who else could jump in the puddle?

pages |2—13: Ask, Who is jumping in the big mud
puddle now? What are they doing in the puddle?

pages 14—15: Ask, Who is jumping in the big mud puddle?
page 16: Say, Oh, no! What happened to Lea? Where is
the mud now?

Have children read independently. Focus on meaning,
structure and visual cues. Support development of
reading strategies. ldentify areas that challenge children
and can be developed into future learning experiences.
Discuss reading strategies with children. During reading
ask, How could you work out this word? Did that make
sense? Encourage children to go back and self-correct.
Ask children to predict what will happen on the next
page and how the story might end.

Have children relate the text to their own experiences.
Ask, Have you ever jumped in puddles? What happened
when you jumped in puddles?

Talk about the characters in the text and their role in
the story.

Have children retell the story in their own words.

Ask inferential questions such as: Where did the puddle
come from? Why is Lea jumping in the puddle? What do you
think Lea will have to do when she goes inside?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘boots’,
discuss strategies such as sounding out, re-reading or
looking at the illustrations.

Choose from the following activities.

Comprehension

Sequencing: Have children recall the events of the text.
Flip through the pages and have children explain what

is happening. Ask, What happened before this? What
happened next? Have children complete PW 1, recalling
what happened at the beginning, middle and end of

the story and drawing (or writing) the events in the
corresponding spaces.

Summarising: Talk about what happened in the story.
Ask, What were the main things that happened? Have
children draw a picture that summarises what happened.
Make sure they include the important parts of the text.
Encourage children to explain and discuss their drawings.



Phonological awareness

Discuss the strategy of blending sounds.Write the
letters ‘a-n’ on the board and explain the strategy

of blending by saying ‘an’ rather than ‘a-n’.Talk about
blending other vowels and consonants from the text
such as ‘e-n’,‘u-d’ and ‘i-g’. Have children practise
blending these sounds.Ask them to find words in the
text with these sounds.

Talk about the adjacent consonants ‘c-r’. Discuss how
when these letters are together we say ‘cr’, rather than
saying the two sounds separately. Have children find the
word ‘cried’ in the text and identify the ‘cr’ blend at the
beginning. Brainstorm other words that begin with ‘cr’.
Discuss the reading strategy of segmenting words into
separate phonemes. Find ‘big’ in the text and discuss
how to read it by sounding ‘b-i-g’. Have children blend
the phonemes together. Identify and discuss other
words in the text that can be read using the same
strategy, e.g.‘mud’, ‘can’, ‘run’. Have children complete
PW 2 by adding in the missing letters.

Talk about how the suffix ‘s’ changes the way we read a
word. Have children find ‘boots’ in the text. Ask them
to cover the ‘s’ suffix and identify ‘boot’. Discuss how
the ‘s’ at the end of the word means there is more than
one boot.

Find jumping’ in the text and discuss how it has an ‘ing’
ending. Talk about how an ‘ing’ ending changes the way
we read the word. Brainstorm and record other words
that end in ‘ing’.

Talk about the ‘ed’ suffix in jumped’. Discuss how ‘ed’
at the end of a word means that something has already
happened. Have children find jumped’ in the text. Ask
them to cover up the ‘ed’ ending and identify jump’. Talk
about how the ‘ed’ changes the way we read the word.
Discuss the words ‘puddle’ and ‘will’. Discuss how these
words have double letters.Talk about how when you
sound these words you only say the sound once. Have
children find these words in the text.

Vocabulary
* Visual recognition of high-frequency words: ‘garden’, ‘get’,

‘they’, ‘will’, ‘cried’, ‘good’, ‘into’, jump’, jumped’, jumping’,
‘run’,‘went’.Write these words on flash cards (two
cards for each word) and play games such as Snap,
Memory and Go Fish.

Have children cut out letters from newspapers

and magazines and use them to spell the high-
frequency words.

Fluency

» Talk about the concept of reading fluently—smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions

* Sentence features: Discuss how sentences begin with
upper-case letters and end with full stops.Turn to
different pages and have children identify the upper-case
letters and full stops. Ask, How many sentences are on
this page?

» Upper- and lower-case letters: Have children identify
upper- and lower-case letters in the text. Encourage
them to find matching upper- and lower-case letters.
Discuss how upper-case letters are used at the
beginning of sentences and at the beginning of
someone’s name.

* Exclamation marks: ldentify the exclamation marks in the
text. Talk about how we use exclamation marks when
we want to show something is important or exciting.
Discuss how an exclamation mark changes the way we
read a sentence. Ask children to practise changing their
tone when reading sentences with an exclamation mark.

Writing

* Have children write a recount of a time when they
were out splashing in puddles. Encourage them to use
high-frequency words and to spell unknown words by
using sound—letter correspondence.

> ELL engagement

* Collect items that are used when it is raining, e.g.
raincoat, boots, rain hat and umbrella. Encourage
children to try on or use the items and talk about
how they are different from other clothes.Talk about
how these things keep people dry when it is raining.
Discuss when people usually use these things. Have
children complete PW 3, cutting out the paper doll
and dressing it in wet-weather clothing. Children can
then use the doll to role-play events of the story.

> Assessment
* PWs I,2 and 3 completed
* Note the child’s responses, attempts and reading
behaviours before, during and after reading
* Collect work samples, e.g. PW | could be kept
in the child’s portfolio
* Complete Running Record



Name: Date:

Beginning, middle, end

* Draw or write what happened at the beginning, middle and end of the story.

=\

Beginning

O

Main teaching focus Other teaching focus Teacher’s note
Comprehension: Sequencing events from Comprehension: Recalling Children recall events from the text and draw
the story into beginning, middle and end. events from the story. (or write) them in the puddle according to the

sequence they occurred in the story.

Engage Literacy is published in 2019 by Raintree ® The Big Mud Puddle, Level 6. This page may be photocopied for educational use within the purchasing institution.



Name: Date:

Blending letters

* Write the words by blending the correct letters.

ud an Un Ke

Main teaching focus Other teaching focus Teacher’s note
Phonemic awareness: Reading words Phonemic awareness: Recognising initial ~ Children add in the missing letters to
by blending letters. letters sounds. complete the words to match the pictures.

Engage Literacy is published in 2019 by Raintree e The Big Mud Puddle, Level 6. This page may be photocopied for educational use within the purchasing institution. o



Name: Date:

Wet-weather clothes

You will need: coloured pencils, scissors

e Colourin and cut out the paper doll and the clothes. E

Main teaching focus Other teaching focus Teacher’s note

Oral language development: Clothing  Oral language development: Enlarge the PW. Children colour and cut out

items. Role-playing events of the story  the paper doll and clothing, then use the doll
using puppets. to role-play events of the story.

° Engage Literacy is published in 2019 by Raintree ® The Big Mud Puddle, Level 6. This page may be photocopied for educational use within the purchasing institution.



Baby Dinosaur is Hiding

Level 6

Fiction Word count: |22 Text type: Narrative

HFW introduced:
HFW consolidated:
Linking texts:

coming, hid/hiding, inside, will
away, he, she, went, where
Can You See It? (non-fiction)
Curriculum link: me/family, physically active

Phonological awareness: initial digraphs ‘sh’ and ‘wh’; blending vowels and consonants;

segmenting CVC words; suffixes ‘ing’ and ‘ed’

Story summary:

Baby Dinosaur hides from Father Dinosaur and he finds her in the little trees.

But when Baby Dinosaur hides in the cave, Father Dinosaur cannot see her.

Tuning in

» Talk about dinosaurs. Ask children to draw pictures of
dinosaurs and where they lived. Discuss the children’s
drawings, what dinosaurs looked like and where
they lived. Have children role-play the movements
of dinosaurs.

* Play a game of Hide and Seek with the children. After
the game, discuss what made a good hiding place.Talk
about the best ways of finding people during the game.

Book walk

* Introduce the text. Give each child a copy of the book
and discuss the title. Ask, How many words are in the title?
Can you see any words you know in the title? How many
letters are in that word? Can you find the word ‘dinosaur’?
How did you know that word would be ‘dinosaur’? Can you
see any little words you know in that word? Discuss the
illustration on the front cover. Ask, What do you think is
going to happen in the book? Have children predict what
might happen. Ask, What do you think this character will
do in the story? Ask children to think of words that might
be in the text.

* Flip through the book, discussing events and illustrations.

Promote language that is used throughout the text.
Discuss how illustrations help us to read the text.
When questioning, use vocabulary from the text.

pages 2—3: Ask, Who is Father Dinosaur looking for?
What is Baby Dinosaur doing? Can Father Dinosaur see
Baby Dinosaur?

pages 4-5: Ask, Who is coming to look for Baby
Dinosaur? What is he looking inside?

pages 6—7: Ask, Can Father Dinosaur see Baby
Dinosaur? What do you think Father Dinosaur would be
saying? Where is Baby Dinosaur hiding?

pages 8-9: Ask, Who is coming to look for Baby
Dinosaur? Where is Father Dinosaur looking for

Baby Dinosaur?

pages 10—1 I: Ask, Can Father Dinosaur see Baby Dinosaur?
pages |2—13: Ask, What is Baby Dinosaur doing now?
Why is Baby Dinosaur running away? Why has Baby
Dinosaur gone inside?

pages 14—15: Ask, What would Father Dinosaur be
shouting? Who is he looking for?

page |6: Ask, What is Baby Dinosaur doing? Can
Father Dinosaur see her? Why can’t Father Dinosaur see
Baby Dinosaur?

Reading the text

* Have children read independently. Focus on meaning,
structure and visual cues. Support development of
reading strategies. Identify areas that challenge children
and can be developed into future learning experiences.

» Discuss reading strategies with children. During reading
ask, How could you work out this word? Did that make
sense? Encourage children to go back and self-correct.

* Ask children to predict what will happen on the next
page and how the story might end.

* Have children relate the text to their own experiences.
Ask, Have you played Hide and Seek before? What was a
good hiding place?

» Talk about and discuss what happened in the beginning,
middle and end of the story.

* Have children retell the story in their own words.

» Ask inferential questions such as: Why might Baby
Dinosaur be hiding? Do you think the little trees are a good
hiding place? Whylwhy not? Why would the cave be a better
place to hide?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘trees’,
discuss strategies such as sounding out, re-reading or
looking at the illustrations.

Choose from the following activities.

Comprehension

* Characters: As a group, flip through the book and discuss
what the characters did in the story. Ask questions such
as: What did this character do? How was this character
feeling? Why did this character do this? Have children draw
pictures of Father Dinosaur and Baby Dinosaur and
explain how the characters are similar and different.



Sequencing: Have children recall events of the text.

Ask, What happened at the beginning of the story? What
happened next? Flip through the book to encourage
discussion of events. Show children two different
pictures in the text, for example, on pages 5 and 13.
Ask, Which happened first in the story? How do you know?
Have children complete PW 4, cutting out the pictures
and pasting them on paper in the order in which they
occurred in the story.

Prediction: Have children predict what happens after

the story finishes. Ask, What do you think Baby Dinosaur
will do now? What might Father Dinosaur do? What might
happen to Baby Dinosaur in the cave? Have children
complete PW 5, drawing a picture of what they think
will happen next.

Phonological awareness

As a group, talk about the digraph ‘sh’. Discuss how
when these letters are next to each other, we say them
together as ‘sh’ rather than ‘s-h’. Have children find

the ‘sh’ words in the text. Brainstorm other words
beginning with ‘sh’. Repeat for ‘wh’.

Discuss the strategy of blending sounds.Write the
letters ‘a-m’ on the board and explain the strategy

of saying ‘am’.Talk about blending other vowels and
consonants such as ‘i-n’ and ‘o-g’. Have children practise
blending these sounds. Ask them to find words in the
text with these sounds.

Discuss the reading strategy of segmenting words into
sounds. Find ‘log’ in the text and discuss how to read
the word by sounding ‘l-o-g’. Ask the children to read
the word by blending the letters. Identify and discuss
other words in the text that can be read using the
strategy (e.g.‘can’,‘not’).

Find ‘hiding’ in the text and discuss how it has an ‘ing’
ending. Talk about how an ‘ing’ ending changes the way
we read the word. Cover the ‘ing’ and ask children

to read the word. Have children find other ‘ing’ words
in the text. Brainstorm and record other words that
end in ‘ing’.

Talk about the word ‘looked’ and the ‘ed’ suffix. Discuss
how when there is an ‘ed’ on the end of a word it
means that something has already happened. Have
children cover up the ‘ed’ ending and identify the word
‘look’. Talk about how the ‘ed’ changes the way we read
the word.

Vocabulary

Visual recognition of high-frequency words: ‘coming’, ‘hid’,
‘hiding’, ‘inside’, ‘will’, ‘away’, ‘he’, ‘she’, ‘went’, ‘where’.
Write these words on flash cards (two cards for each
word) and play games such as Snap, Memory and

Go Fish.

Have children use playdough to make the high-frequency
words in both upper- and lower-case letters.Ask them
to read each other’s words.

Text conventions

Sentence features: Discuss how sentences begin with
capital letters and end with full stops.Turn to different
pages and have children identify the capital letters and
full stops. Ask, How many sentences are on this page?
Exclamation marks: ldentify the exclamation marks in the
text. Talk about how we use exclamation marks when
we want to show something is important or exciting.
Discuss how exclamation marks change the way we
read a sentence. Ask children to practise changing their
tone when reading sentences with an exclamation mark.
Book features: Have children talk about what is on the
front cover of the book. Discuss how it shows the title,
author and illustrator. Ask children to design a new
front cover, including the author; illustrator and title.
Question marks: Talk about question marks and how they
are used at the end of a sentence. Discuss how question
marks are used to show a sentence is a question.VWrite
questions from the text onto paper and have children
add the question mark at the end. Encourage them to
identify all the question marks in the text.

Writing

Talk about the rules of Hide and Seek. Ask, How do

we play Hide and Seek? What do we have to do? Have
children write an explanation of how to play the game.
Encourage them to use sound-letter correspondence
to spell unknown words. Ask them to draw a picture of
people playing Hide and Seek.

> ELL engagement

* Collect items from nature such as leaves, soil, rocks,
branches and sticks. Put toy dinosaurs next to the
items you have collected. Ask, Is it easy or hard to see
the dinosaurs when they are near these things? Discuss
how it is easy for the dinosaurs to hide near these
things because they are camouflaged.

* Have children draw pictures of people in their family.
Encourage use of language such as father’,‘mother’,
‘baby’, ‘sister’, ‘grandfather’ and ‘grandmother’. Talk
about how these people are similar and different.
Have children complete PW 6, colouring and
cutting out the pictures and pasting them into ‘family
member’ groups. Encourage them to create different
families.

> Assessment

* PWs 4,5 and 6 completed

* Note the child’s responses, attempts and reading
behaviours before, during and after reading

» Collect work samples, e.g. PW 4 could be kept
in the child’s portfolio

* Complete Running Record.



Name: Date:

Sequencing

You will need: scissors, glue, strip of paper

» Cut out the pictures, sequence them and paste them on the strip of paper.
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Main teaching focus Other teaching focus Teacher’s note
Comprehension: Sequencing events  Comprehension: Recalling and Children cut out the boxes, sequence the pictures
from the text. discussing events from the text. and paste them onto the strip of paper.

Copyright 2020 Capstone ® Baby Dinosaur is Hiding, Level 6. This page may be photocopied for educational use within the purchasing institution. °



Name: Date:

What happened?

You will need: coloured pencils

* Draw a picture of what you think happened next when Baby Dinosaur

was in the cave.
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J
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/ >
E
o
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“ <
O o O
Main teaching focus Other teaching focus Teacher’s note
Comprehension: Prediction—making Comprehension: Inferring Children draw a picture showing what they think
predictions about what would happen next. characters’ reasons for will happen next, including Baby Dinosaur and Father

actions. Dinosaur in their drawing.

a Copyright 2020 Capstone ® Baby Dinosaur is Hiding, Level 6. This page may be photocopied for educational use within the purchasing institution.



Date:

Name:

Family

piece of paper

7

You will need: scissors, glue

* Cut out the pictures, sort them into groups and paste.

Teacher’s note

Oral language development: Family. ~ Oral language development: Classifying. Children cut out the pictures, sort into

Other teaching focus

Main teaching focus

various ‘family member’ groups and paste

onto paper. Labels could be added.

Copyright 2020 Capstone e Baby Dinosaur is Hiding, Level 6. This page may be photocopied for educational use within the purchasing institution.



| Want That Hatl

Level 6

Fiction Word count: 14|

HFW introduced: green, like
HFW consolidated: cried, good, jump, that, red

Programme links: I Want That Hat! E-Book

Text type: narrative

Things | Want and Things | Need (non-fiction)

Curriculum links:

Story summary:

me/family, school, creative play, community

Bob wants to wear the black hat and the red top, but Mum says he needs to wear the green hat

and green top. Bob looked out in the garden and saw that it is snowing. He wears the green hat

and top so he can go out to play.

Tuning in

* Have children talk about their favourite hat. Ask, Do you
have a favourite hat that you like to wear? What colour is
your favourite hat? Why is it your favourite? Can you wear it
all the time? Whylwhy not? Have children talk about other
items of clothing they like to wear.

Book walk

* Introduce the story. Give each child a copy of the book.

* Read the title. Ask, How many words are in the title? Can
you see any words that begin with the same letter? Can you
see any high frequency words in the title?

» Discuss the cover illustrations and encourage children
to make predictions about the text. Ask, What can you
see? What is the boy doing? What colour hat is he holding?
Why do you think he wants to wear that hat? Do you think
he will be able to wear that hat?

* Flip through the book. Encourage discussions about
the events and illustrations. Discuss how illustrations
can help us to understand the meaning of the story
and assist us with reading unfamiliar words.When
questioning, use vocabulary from the text.

pages 2—3 Ask, What colour hat does Bob like? Do you
think he wants to wear the black hat? Does Bob think
the black hat looks good?

pages 4-5 Ask, What hat does Bob tell Mum that he
wants? Do you think Mum says that it is the hat for him?
Why might it not be the hat for him to wear today? In
what type of weather would he wear the black hat?
pages 6—7 Ask, What top does Bob like? Why do you
think he tells Mum he wants the red top? Do you think
Mum says that it is the top for him? Why might it not be
the top for him to wear today? In what type of weather
would he wear the red top?

pages 8—9 Ask, How do you think Bob is feeling? Why do
you think he is upset? What hat does he want to wear?
What top does he want to wear?

pages 10-11 Ask,What colour hat does Mum give to
Bob? What colour top does Mum give to him? Why do
you think she is giving him a warm hat and a warm top?
pages |2—13 Ask, What did Bob see when he looked
down into the garden? Why do you think Bob likes the

1

green hat and the green top now?

pages |14—15 Ask, What is Bob doing now? Where is he

playing? Where is he jumping? What is he wearing as he

plays and jumps in the snow?

page 16 Ask, Why is this green hat good for Bob? Why is
this green top good for Bob?

Reading the text

Have children read aloud independently. Focus on meaning,
structure and visual cues. Support development of reading
strategies. |dentify areas that challenge children and can be
developed into future learning experiences.

Identify words children are having difficulty with and discuss
decoding and comprehension strategies. Ask, How could you
work out this word? Did that make sense?

* Encourage children to look at the illustrations. Ask, Can
the pictures help us work out the meaning of the word?

* Have children predict what might happen on the next
page and how the text might end.

* Have the children relate the text to their own
experiences. Ask, What clothes do you like to wear? What
do you wear when the weather is cold?

* Have children summarise the text in their own
words. Ask, What happened in the story? What happened
in the beginning/middle/end of the story? What was the book
about?

* Talk about the complication and resolution. Ask, What
was the problem in the story? How was the problem solved?
What happened at the end of the story?

» Ask inferential questions, such as, Why did Mum say that
the black hat and the red top were not for him to wear?
Would Bob have been able to play outside if he was wearing
the black hat and red top? When do you think Bob will be
able to wear the black hat and red top?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘yard’ discuss
strategies such as sounding out, re-reading or looking at the
illustration.



Choose from the following activities.

Comprehension

* Recall: Have children discuss the characters in the story.
Talk about what Bob and Mum did and what they said.
Read aloud sentences that Bob and Mum said in the text,
such as ‘| want that black hat’ and ‘“That is not the hat for
you’ and have children recall who spoke those words in
the story. Have children complete PW 7.

» Sequencing: Copy sentences from the beginning, middle
and end of the text onto strips of paper. Have children
read the sentences and talk about what was happening
in that part of the story. Have children sequence the
sentence strips so that they are in the correct order,
checking back to the text if necessary.

Phonological awareness

» Discuss the strategy of blending sounds.Write the
letters ‘at’ on the board and explain the strategy of
saying ‘at’ rather than ‘a-t’. Record other vowel and
consonant blends from the text such as ‘ob’, ‘om’, ‘ot’,
‘ed’ and ‘op’. Have children practise blending these
sounds.

» Discuss the initial digraph ‘sh’.Talk about the sound
made when these letters are next to each other. Find
the words in the text that start with ‘sh’.Then discuss
the initial digraph ‘th’ and the sound these letters make
together. Find words beginning with ‘th’ in the text. As
a group, brainstorm and record other words that begin
with ‘sh’ and ‘th’. Have children complete PW 8.

* Discuss the initial consonant blend ‘cr’.Write this blend
on the board and talk about how when these letters are
next to each other, we blend the sounds together rather
than sounding the letters separately. Brainstorm and
record words that begin with ‘cr’. Repeat for ‘gr’,pl’ and
‘sn’. Have children practise blending the sounds at the
beginning of the words.

* Talk about the ‘ed’ suffix. Discuss how when there is an
‘ed’ on the end of a word it means that something has
already happened. Have children count the words in the
text that end with ‘ed’.

» Discuss the vowel digraph ‘ee’ and model the sound
these letters make when sounded together. Find the
word ‘green’ and identify the ‘ee’ digraph. Have children
brainstorm other ‘ee’ words.

Vocabulary

* Visual recognition of high frequency words: ‘cried’, ‘good’,
‘green’,‘jump’,‘like’, ‘that’,‘red’. Have children locate
these words in the text.Write these words on flash
cards (two cards for each word) and play games such as
Snap, Memory and Go Fish.

* Have children write the high frequency words in
different fonts. For example, children can write the
words in bubble letters, block letters or zig-zag letters.

Fluency

* Talk about the concept of reading fluently — smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions
* Full stops: Talk about how full stops are used at the end

of a sentence. Flip through the book and ask children to
count the full stops on each page.

Upper- and lowercase letters: As a group, discuss upper-
and lowercase letters. Ask them to identify upper- and
lowercase letters in the text. Point to different letters in
the text and ask, Is this an uppercase letter or a lowercase
letter?

Front cover: Have children talk about the features of

the front cover of the book. Discuss how it shows the
title, author and illustrator. Have children look at the
illustration on the front cover. Ask, Why do you think this
is a good picture to have on the front cover?

Quotation marks: Discuss quotation marks and explain
how they show us that a character is talking. Have
children identify quotation marks in the text.

Text emphasis/bold font: Discuss why ‘want’ and ‘not’ are
shown in bold letters on page 4. Discuss how when the
font is different it influences the way we read the text.
Exclamation mark: ldentify the exclamation marks in the
text. Talk about how authors use exclamation marks
when they want to show something is important or
exciting. Discuss how readers change their voice when
there is an exclamation mark. Ask children to practise
changing their tone when reading sentences with an
exclamation mark.

Writing

Have children imagine they are Bob at the beginning of
the story when he wanted to wear the black hat and red
top. Have them write a letter to Mum explaining why
they want to wear the black hat and red top. Support
children in structuring and composing their letter.

> ELL Engagement

» Talk about the clothes that Bob and Mum were
wearing when they went outside in the snow. Ask,
Why did they need to wear these clothes? Why couldn’t
Bob wear the black hat and red top? Discuss how
we need to wear different clothes in different
weather. Ask, What type of clothes do we wear when it
is cold/hot/raining? Have children complete PW 9.

> Assessment

* PWs 7,8 and 9 completed

* Note the child’s responses, attempts and reading
behaviours before, during and after reading

* Collect work samples, e.g. PW 7 could be kept in the
child’s portfolio

* Complete Running Record.
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Name: Date:

Who said that?

You will need: scissors, glue

¢ Cut out the sentences.

¢ Paste them in the table to show who said it.

Yl want that red top, too!” | "“That is not the hat for you.” | “I want that black hat!” |
: . { “This green hatis foryou. | | canplayinthe :
: ., i This green top is for you, i : Jump :
} YOuU. L tool” i the snow, too!” 5

Main teaching focus Other teaching focus Teacher’s note

Comprehension: Recall and match content Comprehension: Exploring characters. Children read and cut out the sentences.Then they

from the story. paste them in the table to indicate whether Bob or

Mum said those words.

@ Copyright 2020 Capstone ® | Want That Hat!, Level 6. This page may be photocopied for educational use within the purchasing institution.



Name: Date:

‘th’ or ‘sh’

» Circle 'th’ or ‘sh’ under each picture to show the beginning sound.

WAVAVAVAVA'

th sh th sh

Main teaching focus Other teaching focus = Teacher’s note
Graphophonics: Initial consonant digraphs ‘th”  Phonemic awareness: Children identify each picture and circle ‘th’
and ‘sh’ Recognising beginning or ‘sh’ to indicate the beginning sound.

sounds in words.

Copyright 2020 Capstone © | Want That Hat!, Level 6. This page may be photocopied for educational use within the purchasing institution. @



Name: Date:

What should | wear?

You will need: scissors, glue

e Cut out the pictures.

* Paste them in the table to show when you would wear them.

1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 ‘l 1 1 1 1
1 l 1 1 1 1
1 1 1 1 1
P Ol . . .
1 1 1 1 1
o +* +* - -
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
1 1 1 1
Main teaching focus Other teaching focus Teacher’s note
Oral language development: Theme words/ Oral language development:  Children cut out the pictures, sort and paste
concept - clothing Comparing and contrasting them into the table to indicate which type

of weather you would wear them in.

@ Copyright 2020 Capstone e | Want That Hat!, Level 6. This page may be photocopied for educational use within the purchasing institution.



Level 6 Fiction Word count: 125

HFW introduced:
HFW consolidated:

Programme links:

came, inside, like, school, they, will
good, he, that, went, where
Story-time Surprise E-Book

At the Library (non-fiction)
Curriculum links: community, me/family, school

Story summary:

Story-time Surprise

Text type: narrative

CCSS RL.K.4,
RFK.3.a,
REK.3.b,
RF.K.3.c

Jon and Bill go to the library for story time.They like a book about dragons. A man comes into

the library for story time. It is Ted, the author of the dragon book.

Tuning in

* Have children talk about libraries. Encourage them to
explain what a library is, what is inside a library and
what you can do at a library. Ask, What books do you like
to read at the library? Have you ever been to story time at
the library? Have children discuss why it is good to go to
the library.

* Discuss the meaning of ‘surprise’. Ask, When have you
been surprised? Is it nice to be surprised? Why/why not?

Book walk

* Introduce the story. Give each child a copy of the book.

* Read the title. Ask, How many words are in the title? Can
you see any words that begin with the same letter? Can you
see any high frequency words in the title?

* Discuss the cover illustrations and encourage children
to make predictions about the text. Ask, What can you
see? What are the boys doing? What book are they looking
at? Do you think they are enjoying that book? Where do you
think they might be?

* Flip through the book. Encourage discussions about
the events and illustrations. Discuss how illustrations
can help us to understand the meaning of the story
and assist us with reading unfamiliar words.When
questioning, use vocabulary from the text.

pages 2—3 Ask, What is Bill doing? Why do you think he
is looking for his friend Jon? Where do you think story
time is going to be?

pages 4-5 Ask, Where is Jon? What is he playing on?
Why do you think Bill wants Jon to come inside? Is it
story time now?

pages 6—7 Ask, Where are the boys going? Why are they
smiling? Do you think they like story time?

pages 8-9 Ask, Have Jon and Bill gone inside the school?
What do you think they are going to look at? Where are
all the books?

pages 10-11 Ask, What are they looking at? Do you think
they like books? What book has Bill found? Where is the
book about dragons?

pages |2—13 Ask, Does Jon like dragons, too? Is he
looking at the book, too? Do you think Jon will like this
book? Is it a good book about dragons?

pages 14—15 Ask, Who else has come to look at books?
What is the man named Ted doing? Who do you think

wrote the book about dragons? How are Bill and Jon
feeling? Why do you think Bill and Jon are surprised?
page 16 Ask, Does Jon like that book? Why was this a
good story-time surprise?

Reading the text

Have children read aloud independently. Focus on meaning,
structure and visual cues. Support development of reading
strategies. ldentify areas that challenge children and can be
developed into future learning experiences.

Identify words children are having difficulty with and discuss
decoding and comprehension strategies. Ask, How could you
work out this word? Did that make sense?

Encourage children to look at the illustrations. Ask, Can
the pictures help us work out the meaning of the word?
Have children predict what might happen on the next
page and how the text might end.

Have the children relate the text to their own
experiences. Ask, What books do you like to look at in the
library? Have you ever been surprised? Why do you like going
to story time?

Have children summarise the text in their own

words. Ask, What happened in the story? What happened
in the beginning/middle/end of the story? What was the book
about?

Talk about the complication and resolution. Ask, What
was the problem in the story? How was the problem solved?
What happened in the end of the story?

Ask inferential questions, such as, Why do you think they
liked the book about dragons? Who do you think Ted was?
Why were the boys surprised? What might Jon and Bill say to
Ted when he finishes reading the story?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills.
For example, if children had difficulty with the word ‘book’
discuss strategies such as sounding out, re-reading or looking
at the illustration.

Choose from the following activities.

Comprehension

Sequencing: Have children recall events of the text. Ask,
What happened at the beginning of the story? What
happened next? Flip through the book to encourage

16



discussion of events. Show children two different
pictures in the text, for example, on pages 8 and 5. Ask,
Which happened first in the story? How do you know? Have
children complete PW 10.

Matching: Copy sentences from the text onto strips of
paper but write the first half of the sentence on one
strip and the second half of the sentence onto another
strip. Mix up all the sentence beginnings and endings.
Have children read and match the sentence beginnings
with the sentence endings. Encourage children to reread
the sentences to ensure they make sense. Have children
draw pictures to match the sentences.

Phonological awareness

Discuss the strategy of blending sounds.Write the
letters ‘on’ on the board and explain the strategy of
saying ‘on’ rather than ‘o-n’. Record other vowel and
consonant blends from the text such as ‘ig’, ‘am’, ‘in’, ‘an’
and ‘ed’. Have children practise blending these sounds.
Discuss the initial consonant digraph ‘sh’.Talk about how
these two letters next to each other make the sound
‘sh’ and aren’t sounded separately as ‘s-h’. Brainstorm
and record other words that begin with ‘sh’. Repeat with
the consonant digraph ‘wh’.

Find ‘playing’ in the text and discuss how it has an ‘ing’
ending. Talk about how an ‘ing’ ending changes the way
we read the word. Cover the ‘ing’ and ask children to
read the word ‘play’. Brainstorm and record other ‘ing’
words.

Talk about how the suffix ‘s’ changes the way we read a
word. Have children find ‘books’ in the text. Talk about
how the ‘s’ on the end of the word means there is more
than one book. Brainstorm and record other words that
end in ‘s’. Have children practise reading words with and
without the ‘s’ ending.

Discuss the initial consonant blend ‘sI'.Write this blend
on the board and talk about how when these letters

are next to each other; we blend the sounds together
rather than sounding the letters separately. Brainstorm
and record words that begin with ‘sI'. Repeat for ‘dr’ and
‘st’. Have children practise blending the sounds at the
beginning of the words.

Vocabulary

Visual recognition of high frequency words:‘came’, ‘good’,
‘he’, ‘inside’, ‘like’, ‘school’, ‘that’, ‘they’, ‘went’, ‘where’ and
‘will’. Have children locate these words in the text.Write
these words on flash cards (two cards for each word)
and play games such as Snap, Memory and Go Fish.

List the high frequency words on the board. Have
children count how many times they can find each word
in the text. Have children complete PW 1 1.

Have children cut out letters from newspapers and
magazines and use them to spell the high frequency
words.

Fluency
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Talk about the concept of reading fluently — smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions

* Full stops: Talk about how full stops are used at the end
of a sentence. Flip through the book and ask children to
count the full stops on each page.

» Upper- and lowercase letters: As a group, discuss upper-
and lowercase letters. Ask them to identify upper- and
lowercase letters in the text. Point to different letters in
the text and ask, Is this an uppercase letter or a lowercase
letter?

* Front cover: Have children talk about the features of
the front cover of the book. Discuss how it shows the
title, author and illustrator. Have children look at the
illustration on the front cover. Ask, Why do you think this
is a good picture to have on the front cover?

* Word awareness: Discuss the concept of sentences being
made up of words. Have children look at the number of
words on each page. Ask, How many words are there on
this page? How many sentences are on this page? Compare
the number of words and sentences on different pages.

* Exclamation mark: ldentify the exclamation marks in the
text. Talk about how authors use exclamation marks
when they want to show something is important or
exciting. Discuss how readers change their voice when
there is an exclamation mark. Ask children to practise
changing their tone when reading sentences with an
exclamation mark.

Writing

Have children talk about their favourite book. Ask, What
book do you like to read? Why do you like to read that book?
Provide children with PW 12 and have them draw the
cover of their favourite book.Then have them write a
sentence about why it is their favourite book. Encourage
them to use sound-letter correspondence when spelling
words.

» ELL Engagement
* Have children talk about different places in their

school.Talk about how in the story we saw Jon and
Bill at the playground and in the library. Ask, Do we
have a library and playground at our school? What other
places/buildings are in our school? Provide children with
a large piece of paper. Have them draw a map of all
the places in their school. Encourage them to label
the places on their drawing.

> Assessment
* PWs 10, Il and 12 completed
* Note the child’s responses, attempts and reading
behaviours before, during and after reading
* Collect work samples, e.g. PW 10 could be kept in
the child’s portfolio
* Complete Running Record



Name: Date:

Picture retell

You will need: scissors, glue, paper

* Cut out the pictures, put them in order and paste them on the strip of paper.

oo o o e o - -

Main teaching focus Other teaching focus  Teacher’s note
Comprehension: Sequencing pictures from Comprehension: Recalling  Children cut out, sequence and paste the
a text. events from the text. pictures onto a piece of paper.

Copyright 2020 Capstone e Story-time Surprise, Level 6. This page may be photocopied for educational use within the purchasing institution. @



Name:

Dafte:

Word matching

You will need: coloured pencils or crayons

* Colour matching words the same colour.

came

they

where

inside

good

will

inside

school

went

they

like

that

came

where

will

that

ENEN N
RNIENE NN
RNEN RN
ENEN RN

good

Main teaching focus
Vocabulary: Visual recognition of high
frequency words.

school

Other teaching focus

Vocabulary: Recalling high

frequency words.

went

Teacher’s note

like

Ll

Children search for books that have matching high
frequency words written in them.They colour
matching books the same colour.

Copyright 2020 Capstone e Story-time Surprise, Level 6. This page may be photocopied for educational use within the purchasing institution.



Name: Date:

Your favourite book

You will need: coloured pencils or crayons

* Draw the front cover of your favourite book.

* Write about why it is your favourite book.

!l\

Main teaching focus Other teaching focus  Teacher’s note

Writing: Composing a simple text about a Comprehension: Relating Children draw a picture on the front cover to show their

familiar topic. events from the text to favourite book. Encourage them to also write the title.Then
personal experiences. they write sentences about why it is their favourite book.

Copyright 2020 Capstone e Story-time Surprise, Level 6. This page may be photocopied for educational use within the purchasing institution.



The School Garden

Level 6

Non-fiction Word count: |27 Text type: Report

HFW introduced:
HFW consolidated:
Linking texts:

coming, garden, hiding, school, they, water
eat, good, into

The Big Mud Puddle (fiction)
Curriculum link: environment, science, school, community

Phonological awareness: blending vowels and consonants; segmenting CVC words;
suffixes ‘s’ and ‘ing’; initial letter sounds; initial digraph ‘th’

Text summary: Find out how the pea, tomato and carrot plants grow.

Tuning in

As a group, brainstorm different vegetables. Talk about
what they look like, what they taste like and how we
eat them. Discuss how vegetables grow in the garden.
Discuss the process of growing vegetables. Have
children role-play the different stages in growing
vegetable plants: planting the seeds in the garden,
watering the garden, watching the plants grow, picking
the vegetables, eating the vegetables.

Book walk
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Introduce the book. Give each child a copy of the book
and discuss the title. Ask, How many words are in the
title? Can you find the word ‘garden’? How did you know
that word would be ‘garden’? Can you see any other words
you know in the title? Discuss the cover illustration.

Ask, What do you think is going to happen in the book?
Have children predict what words might be in the text.
Flip through the book, discussing events and illustrations.
Promote language that is used throughout the text.
Discuss how illustrations help us to read the text.When
questioning, use vocabulary from the text.

pages 2—3: Ask, Where is the water tank? What is
coming down? Where does the rain go?

pages 4-5: Ask, What can you see in the school garden?
Where does the water in the tank go? What is going on
the garden? What would happen to the soil in the garden
when the water goes on it?

pages 6—7: Ask, What seeds have they put in the
garden? Can they see the seeds or are the seeds hiding?
Where are they hiding? Where do you think the peas
are? Can the children see the peas?

pages 8—9: Ask, What else is growing in the garden?
Can the children see the tomatoes or are they hiding?
pages 10—1I: Ask, Where does the water in the tank
go? Why would the water go on the garden? What is
coming in the garden now? Is the carrot little or big?
pages |2—13: Ask, What is coming in the garden? Is the
pea little or big? Where is the little tomato plant coming?

pages 14—15: Ask, What can you see now? Where are
the carrots/peas/tomatoes?
page 16: Ask, Are the vegetables good to eat?

Reading the text

Have children read independently. Focus on meaning,
structure and visual cues. Support development of
reading strategies. Identify areas that challenge children
and can be developed into future learning experiences.
Discuss reading strategies with children. During reading
ask, How could you work out this word? Did that make
sense? Encourage children to go back and self-correct.
Ask children to predict what will happen on the next
page and how the text might end.

Have children relate the text to their own experiences.
Ask, Have you ever grown something in the garden? What
vegetables do you like to eat?

Talk about what the reader can learn from the text.
Have children retell the text in their own words.

Ask inferential questions such as: Why would there be a
water tank at the school? Why does the water need to go on
the garden? Where do you think the peas/carrots/tomatoes
are? Why can’t we see any tomatoes on the plant?

After reading

Focus on meaning, structure and visual cues that children

found difficult while reading. Discuss strategies and provide

opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘water’,
discuss strategies such as sounding out, re-reading or
looking at the illustrations.

Choose from the following activities.

Comprehension

Recall: As a group, talk about the events of the text.
Discuss the process of growing the vegetables in the
school garden. Draw pictures to show the different
steps, such as: the water going in the tank, the water
going on the garden, the vegetables hiding, the plants
growing and the children eating the vegetables. Have
children complete PW 13, recalling the events of the
story and drawing them in sequence.



Matching sentences and pictures: Write sentences from
the text onto strips of paper, such as: The water in

the tank goes on the garden. Ask children to read the
sentences and then draw pictures to match on separate
pieces of paper. Jumble up the sentences and pictures
and have children sort and re-match them.Turn the
papers over so that the pictures and sentences are not
showing and play a memory game with them.

Phonological awareness

Discuss the strategy of blending sounds.Write the
letters ‘e-n’ on the board and explain the strategy

of blending by saying ‘en’. Blend other vowels and
consonants from the text such as ‘a-n’ and ‘o-t’. Have
children practise blending these sounds. Ask them to
find words in the text with these sounds.

Discuss the reading strategy of segmenting words into
letter sounds. Find ‘can’ in the text and discuss how to
read the word by sounding ‘c-a-n’. Ask the children to
blend the letters together. Identify and discuss other
CVC words in the text that can be read by blending the
letter sounds (e.g.‘not’).

Have children find ‘peas’ in the text. Discuss how the

‘s’ suffix changes the way we read the word. Have
children find ‘pea’ in the text and compare it with ‘peas’.
Talk about how the ‘s’ on the end of the word means
there is more than one pea. Repeat with ‘carrots’ and
‘tomatoes’. Have children complete PW 14, cutting
out the pictures and pasting them under the matching
words.

Find ‘coming’ and ‘hiding’ in the text. Ask, How are these
words the same? Discuss how they have an ‘ing’ ending.
Talk about the sound ‘ing’ makes and how an ‘ing’ ending
changes the way we read the word. Brainstorm and
record other words that end in ‘ing’.

As a group, find ‘tank’ in the text. Say, This word starts
with the sound ‘t.What can you see in the picture that starts
with ‘t’? Talk about how looking at the initial letter of

a word and the illustration can help with reading the
word. Discuss how this strategy can be used with other
words in the text, such as ‘carrots’, ‘peas’ and ‘tomatoes’.
Talk about words that begin with the consonant digraph
‘th’. Locate the ‘th’ word in the text. Brainstorm a list of
‘th’ words with the children.

Vocabulary

Visual recognition of high-frequency words: ‘coming’,
‘garden’, ‘hiding’, ‘school’, ‘they’, ‘water’, ‘eat’, ‘good’,
‘into’.Write these words on flash cards (two cards for
each word) and play games such as Snap, Memory and
Go Fish. Ask children to count how many times these
words occur in the text.

Theme words: As a group, brainstorm words associated
with gardens and gardening. Draw pictures to illustrate
the words. Ask questions to extend children’s thinking,
such as, What would we use to dig in the soil in the garden?

Fluency

Talk about the concept of reading fluently—smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions

Sentence features: Discuss how sentences begin with
upper-case letters and end with full stops.Turn to
different pages and have children identify the upper-case
letters and full stops. Ask, How many sentences are on
this page?

Ubper- and lower-case letters: Have children identify
upper- and lower-case letters in the text. Encourage
them to find matching upper- and lower-case letters.
Discuss how upper-case letters are used at the
beginning of sentences.

Exclamation marks: ldentify the exclamation marks in the
text. Talk about how we use exclamation marks when
we want to show something is important or exciting.
Discuss how exclamation marks change the way we
read a sentence. Ask children to practise changing their
tone when reading sentences with an exclamation mark.

Writing

Have children write about the process of planting,
watering, growing and eating vegetables. Encourage
them to use the text as a prompt, flipping through the
pages and recalling the planting process.

> ELL engagement

* Brainstorm different types of vegetables. Make a
list of all the vegetables that children know. Bring in
different vegetables for them to look at, feel, smell
and taste (including peas, carrots, tomatoes [which
are a fruit], beans, squash, spinach, corn, potatoes,
onion and pumpkin). Draw pictures of the vegetables
and label them. Have children compare and contrast
the different vegetables. Ask, How are the vegetables
the same? How are they different? Have children
complete PW 15, thinking of vegetables that
begin with different letters, drawing pictures of the
vegetables and writing their names.

* Provide children with things needed to make a simple
class garden, for example, planting cress or bean
seeds in plant boxes. Use the experience to enhance
children’s language and vocabulary.

> Assessment

* PWs 13,14 and |5 completed

* Note the child’s responses, attempts and reading
behaviours before, during and after reading

* Collect work samples, e.g. PW 13 could be kept
in the child’s portfolio

» Complete Running Record.
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Name: Date:

Growing vegetables

¢ Recdll the events of the text and draw them.

Main teaching focus Other teaching focus Teacher’s note
Comprehension: Recalling and sequencing Oral language development:  Children recall the events of the text and
events from the text. Life cycle of plants. draw them in order in the boxes.

e Copyright 2020 Capstone e The School Garden, Level 6. This page may be photocopied for educational use within the purchasing institution.



Name: Date:

Vegetables

You will need: scissors, glue

* Match the pictures to the words.

fomato carrot

pea

tomatoes carrots

peaqs

IR —————— - YT ———————— - -
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
L e T PP e et +
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 0 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1

Main teaching focus Other teaching focus Teacher’s note

Phonemic awareness: Phonemic awareness: Recognising Children cut out the pictures and paste

Suffix ‘s’. beginning and ending sounds of words.  them under the matching words.

Copyright 2020 Capstone ® The School Garden, Level 6. This page may be photocopied for educational use within the purchasing institution.




Name: Date:

Vegetable names

You will need: coloured pencils

* Write the name of a vegetable that starts with each letter.

* Draw a matching picture.

C C o

Main teaching focus  Other teaching focus Teacher’s note
Oral language Phonemic awareness: Initial letter sounds ~ Children think of vegetables that begin with the letters
development: Vegetables. in the boxes. In each box, they draw a picture of a

vegetable with that initial letter and write its name.

e Copyright 2020 Capstone ® The School Garden, Level 6. This page may be photocopied for educational use within the purchasing institution.



Can You See I1?

Level 6

Non-fiction Word count: | 10

Text type: Report

HFW introduced: green, hiding, like, will

HFW consolidated: red, where

Linking texts: Baby Dinosaur is Hiding (fiction)

Curriculum link: animals, environment, science

Phonological awareness: blending vowels and consonants; segmenting CVC words;

suffix ‘s’; digraphs ‘ck’, ‘sh’ and ‘ee’; blending initial consonants

Text summary: Find out which animals are hard to see when they are
hiding. Even other animals cannot see them!

Tuning in

* As a group, talk about different animals and where they
live. Ask, Where would a frog/fish/lizard/fox live? Discuss
how some animals try to catch other animals. Ask,

Why might animals try to catch other animals?

* Play a game of Hide and Seek. After the game, discuss
which were the best hiding places.Talk about how when
animals hide, they like to be camouflaged with the things
around them.

Book walk

* Introduce the book. Give each child a copy of the book
and discuss the title. Ask, How many words are in the title?
Can you see any words you know in the title? Talk about
the question mark and how the title is asking a question.
Discuss the illustration on the front cover.

Ask, Can you see anything hiding on the front cover? What
do you think is going to happen in the book? Have children
predict what words might be in the text.

* Flip through the book, discussing events and illustrations.
Promote language that is used throughout the text.
Discuss how illustrations help us to read the text.
When questioning, use vocabulary from the text.

pages 2—3: Ask, What is hiding in the tree? Can you see
the green frog? What does the green frog look like?
pages 4-5: Ask, Will the snake see the green frog?

Why wouldn’t the snake see the frog?

pages 6—7: Ask, What is hiding in the coral? Can you see
the red fish? What does the fish look like?

pages 8-9: Ask, Will the shark see the red fish?

Why do you think the red fish is safe?

pages 10—11: Ask, What is hiding in the sticks?

What colour is the lizard? Can you see the brown lizard?
What does the lizard look like?

pages |2—13: Ask, Will the snake see the brown lizard?
Why is it lucky that the snake can’t see the lizard?
pages 14—15: Ask, What is hiding in the snow? Where is
the fox? Why is it hard to see the fox in the snow?

What does the fox look like?

page 16: Ask, Do you think the bear will see the fox?
Why won't the bear see the fox?

Reading the text

Have children read independently. Focus on meaning,
structure and visual cues. Support development of
reading strategies. Identify areas that challenge children
and can be developed into future learning experiences.
Discuss reading strategies with children. During reading
ask, How could you work out this word? Did that make
sense? Encourage children to go back and self-correct.
Ask children to predict what will happen on the next
page and how the text might end.

Have children relate the text to their own experiences.
Ask, Have you ever hidden somewhere where you couldn’t
be seen? Where would you need to hide at the moment so
that nobody could see you?

Talk about what the reader can learn from the text.
Have children retell the text in their own words.

Ask inferential questions such as: Why would the fish be
hiding in the coral? What would happen if the snake saw the
green frog? How are the animals safe in their hiding places?
What would happen if the lizard was on grass instead of in
the sticks?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘lizard’,
discuss strategies such as sounding out, re-reading or
looking at the illustrations.

Choose from the following activities.

Comprehension

Recall: Have children recall the animals that were in
the text. Turn through the pages and discuss why the
settings were good places for the animals to hide.Talk
about why the animals were hiding from the predators.
Have children draw a frog hiding in some leaves. Make
sure they draw the leaf and the frog the same colour
and talk about how this makes it hard to see the frog.
Draw the other animals in their hiding places. Have
children complete PW 16, colouring and cutting out
the pictures then pasting the animals in their
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habitats on a piece of paper.Then they should draw the
predators next to the habitats.

Sequencing: Write sentences from the text onto cards—
one word per card. Mix up the cards and have children
sequence them in order to make the sentence. Have
children read the sentence to make sure it makes sense.

Phonological awareness

Discuss the strategy of blending sounds.Write the
letters ‘o-g’ on the board and explain the strategy

of blending by saying ‘og’. Blend other vowels and
consonants from the text such as ‘a-n’,‘e-d’ and ‘o-x’.
Have children practise blending these sounds. Ask them
to find words in the text with these sounds.

Discuss the reading strategy of segmenting words into
letter sounds. Find ‘red’ in the text and discuss how to
read the word by sounding ‘r-e-d’. Ask the children to
blend the letters together. Identify and discuss other
CVC words in the text that can be read by blending the
letter sounds (e.g.‘not’,‘can’, fox’).

Talk about how the suffix ‘s’ changes the way we read

a word. Have children find ‘looks’ in the text. Have
them cover up the ‘s’ and identify the word ‘look’.
Brainstorm other words that end with ‘s’.

Find ‘stick’ in the text. Discuss the final consonant
digraph ‘ck’ and how these two letters are sounded
together to make one single sound ‘ck’, rather than
sounding ‘c-k’. Brainstorm other words that end in ‘ck’
and record on the board. Have children circle the ‘ck’
ending.

Discuss the initial consonant digraph ‘sh’.Talk about how
these two letters next to each other make the sound
‘sh’ and aren’t sounded separately as ‘s-h’. Brainstorm
and record other words that begin with ‘sh’.

Find words in the text with the vowel digraph ‘ee’.

Talk about the sound the digraph ‘ee’ makes and have
children practise sounding words from the text to
emphasise the ‘ee’ sound, such as ‘g-r-ee-n’.

Discuss blending initial consonants ‘gr’, ‘fr’, ‘tr’, ‘br’ and
‘st’.Write these on the board and talk about how
when these letters are next to each other, we blend
the sounds together. Have children complete PW 17,
cutting out pictures and sorting and pasting them in the
boxes according to their initial consonants.

Vocabulary
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Visual recognition of high-frequency words: ‘green’, ‘hiding’,
‘like’, ‘will’, ‘red’, ‘where’.Write these words on flash
cards (two cards for each word) and play games such as
Snap, Memory and Go Fish.

Have children write the high-frequency words over and
over in different styles of lettering. Encourage them to
write the words in upper- and lower-case letters, bubble
writing, block writing and so on. Have children read a
partner’s words to encourage recognition of words.
Have children complete PW 18, cutting out the high-
frequency words, sorting them and pasting them into
the table.

Fluency

Talk about the concept of reading fluently—smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions

Sentence features: Discuss how sentences begin with
upper-case letters and end with full stops.Turn to
different pages of the text and have children identify

the upper-case letters and full stops. Ask, How many
sentences are on this page?

Book features: Have children talk about what is on the
front cover of the book. Discuss how it shows the title,
author and illustrator. Ask children to design a new
front cover, including the author; illustrator and title.
Question marks: Talk about question marks and how they
are used at the end of a sentence. Discuss how question
marks are used to show a sentence is a question.Vrite
questions from the text onto paper and have children
add the question mark at the end. Encourage them to
identify all the question marks in the text.

Writing

Give an item (e.g. teddy bear, ball, book) to each child

to hide around the room. Once the items have been
hidden, have children write questions and answers about
where they hid their item. For example, they might
write, Where is the teddy bear? It is in the box. Support
children in using question marks, upper-case letters and
full stops in their writing.

> ELL engagement

* Take children into the school yard and look for
minibeasts that might be hiding. If you find insects
or beetles on leaves or in the grass, talk about
how they were hiding and why they were difficult
to see. Promote and support children’s language
development during the experience.

* Brainstorm other animals that hide and talk about
where they hide. Have children explain how the
hiding place helps to protect the animal.

> Assessment

* PWs 16,17 and 18 completed

* Note the child’s responses, attempts and reading
behaviours before, during and after reading

* Collect work samples, e.g. PW 16 could be kept
in the child’s portfolio

» Complete Running Record.



Name: Date:

Where are they hiding?

You will need: scissors, glue, coloured pencils, four pieces of paper

¢ Colour and cut out the habitats and the animals.

e Paste the animals where they like to hide.

Main teaching focus Other teaching focus Teacher’s note
Comprehension: Recalling  Oral language development: ~ Children colour and cut out the pictures. They paste the
events from the text. Animals and their habitats.  habitats on paper, then paste the animals in the habitats.

Children could then draw a predator next to each.
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Name: Date:

‘gr’, ‘fr’, ‘tr’ and ‘br’ words

You will need: scissors, glue

» Cut out the pictures and paste them in the correct box.
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_____________________________________________________________________________________________________

Main teaching focus Other teaching focus Teacher’s note
Phonemic awareness: Blending Phonemic awareness: Recognising Children cut out the pictures and sort and
initial consonants. beginning sounds of words. paste them in the correct box according to

their initial consonants.
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Name: Date:

High-frequency words

You will need: scissors, glue

T L

e Cut out the words and paste them under the matching word.

green | hiding | like will red |where

___ i_!__________,_______________,_______________,_______________,_______________,_______________,
1 1 1 1

égreenéhiding like will red éwhereé

1
1
1
1
1
1
1
1
1
+

1 1
_______________ e L L L T Ll L L T Lk |
1 1

éhidingégreené red like éwhereé will

ike iwhereihidingigreeni wil | red

Ewhereé will | red éhidingé like égreené

_________________________________________________________________________________________________

Main teaching focus Other teaching focus Teacher’s note
Vocabulary: Visual recognition of ~ Word awareness: Recognising Children cut out the high-frequency words,
high-frequency words. similarities and differences in words.  sort them by carefully looking at the letters

and paste them under the identical word.

Copyright 2020 Capstone ® Can You See It?, Level 6. This page may be photocopied for educational use within the purchasing institution. @



Level 6 Non-fiction Word count: 130

HFW introduced: green, like, water
HFW consolidated: eat, good, red
Programme links:
I Want That Hat! (fiction)
Curriculum links: me/family

Text summary:

Things | Want and Things | Need

Text type:

Things | Want and Things | Need E-Book

There are lots of things a boy wants to have and wants to do. But he knows there are things he

needs to have and needs to do instead.

Tuning in

* Talk about the meaning of the words ‘wants’ and ‘needs’.
Ask, What are some things you really want? What are some
things that you need? Talk about how we can’t always
have the things that we want because things we need are
more important.

Book walk

* Introduce the text. Give each child a copy of the book.

* Read the title. Ask, How many words are in the title? Can
you see any high frequency words in the title? Are there any
words that begin with the same letter?

* Discuss the cover photos and encourage children to
make predictions about the text. Ask, What can you see?
What is the boy thinking about? What do you think he might
want? What do you think he might need?

* Flip through the book. Encourage discussions about the
events and photos. Discuss how photographs can help
us to understand the meaning of the story and assist us
with reading unfamiliar words.When questioning, use
vocabulary from the text.

pages 2—3 Ask, What shoes does the boy like? Do you
think the green shoes look good? What other shoes can
you see? Which shoes do you think he wants to wear?
pages 4-5 Ask, What type of weather can you see
outside? Is it raining? Where is the water? Do you think it
is too wet for the green shoes? What shoes does he need
to wear?

pages 6—7 Ask, What type of weather can you see
outside now? Where is the sun? Is it fun to play in the
sun? What game might he play? What do you think he
wants to do?

pages 8—9 Ask, Who has come to find the boy? Will he
play in the sun now? Who does he need to help? What do
they need to do?

pages 10-11 Ask, What can you see? Where is the little
red cake? Does it look good to eat? What do you think he
wants to eat?

pages |2—13 Ask, Who else has come to the table? Can
he eat the little red cake now? Why does he need to eat
his dinner?

pages 14—15 Ask, Where is the boy now? What is he
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looking at in bed? What does he want to do? Why do you
think he wants to read his book?

page 16 Ask, Who has come now? Can he read his book
now? What does he need to do? Why does he need to go
to sleep?

Reading the text

Have children read aloud independently. Focus on meaning,

structure and visual cues. Support development of reading

strategies. ldentify areas that challenge children and can be
developed into future learning experiences.

Identify words children are having difficulty with and discuss

decoding and comprehension strategies. Ask, How could you

work out this word? Did that make sense?

* Encourage children to look at the photographs. Ask, Can
the pictures help us work out the meaning of the word?

* Have children predict what might happen on the next
page and how the text might end. Ask, What might we
learn about needs and wants? Can the boy always have the
things that he wants? What other things might he need or
want?

* Have the children relate the text to their own
experiences. Ask, What things do you want? What things
do you need? Have you missed out on something you want
because there’s something you need instead?

* Have children summarise the text in their own
words. Ask, What happened in the story? What things did
the boy want? What things did he need?

* Ask inferential questions, such as, When might he be able
to wear his green shoes? What might he be able to do once
he has finished helping his dad? Why did he need to eat his
dinner instead of the little red cake? When might he get to
eat the little red cake?

After reading

Focus on meaning, structure and visual cues that children
found difficult while reading. Discuss strategies and provide
opportunities for children to consolidate specific skills. For
example, if children had difficulty with the word ‘water’
discuss strategies such as sounding out, re-reading or looking
at the illustration.

Choose from the following activities.




Comprehension

Recall: Have children recall information from the

text. Ask, What were some of the things the boy wanted?
What were some of the things he needed? Point to
different pictures from the text and have children
indicate whether it was something the boy wanted or
needed. For example, point to the green shoes and ask,
Did the boy want or need the green shoes? Have children
complete PW 19.

Connections: Encourage children to connect the text to
their own personal experiences. Ask, What are some
things you want? What are some things you need? Have
children explain why they can’t always have the things
they want. Have children complete PW 20.

Phonological awareness

Discuss the strategy of blending sounds.Write the
letters ‘ad’ on the board and explain the strategy of
saying ‘ad’ rather than ‘a-d’. Record other vowel and
consonant blends from the text such as ‘et’,‘un’,‘ot’ and
‘ed’.

Discuss the initial consonant blend ‘gr’.Write this blend
on the board and talk about how when these letters are
next to each other, we blend the sounds together rather
than sounding the letters separately. Brainstorm and
record words that begin with ‘gr’. Have children circle
the ‘gr’ blend in each word. Repeat with other initial
consonant blends in the text, such as ‘pl’ and ‘sl’.

Discuss the reading strategy of segmenting words. Find
‘dad’ in the text and discuss how to read the word by
sounding ‘d-ad’. Have children read the word using the
strategy. Identify and discuss other words in the text
that can be read using this strategy (e.g.‘wet’,‘sun’,‘not’,
‘red’,‘bed’). Have children complete PW 21.

Talk about how the suffix ‘s’ changes the way we read a
word. Have children find ‘boots’ in the text. Ask them to
cover the ‘s’ suffix and identify ‘boot’. Discuss how the
‘s’ at the end of the word means there is more than one
boot.

As a group, discuss the ‘ee’ sound in the word ‘need’.
Have children find other ‘ee’ words in the text (e.g.
‘green’,‘sleep’). Brainstorm, draw and write other words
with the ‘ee’ long vowel sound.

Look at the word ‘shoes’ and discuss the consonant
digraph ‘sh’ at the beginning of the word.Talk about the
sound these letters make when sounded together. Have

children think of other words that begin with this sound.

Vocabulary

Visual recognition of high frequency words: ‘eat’, ‘good’,
‘green’,like’, ‘red’, ‘water’. Have children locate these
words in the text.Write the high frequency words
onto cards (two cards per word) and have children play
games such as Memory.

Have children practise reading and recognising the high
frequency words by writing them as rainbow words, i.e.

writing the words in a colour, then writing over them
several times in different colours.

Fluency

Talk about the concept of reading fluently — smoothly
and without stopping. Use the text to model how to
read fluently. Have children practise by reading the text
to each other smoothly and without stopping.

Text conventions

Sentence features: Discuss how sentences begin with
uppercase letters and end with full stops.Turn to
different pages of the text and have children count the
sentences on the page.

Text emphasis/bold font: As a group, look at the text on
page 2. Identify the word ‘want’ shown in bold font. Have
children find other words written in bold font in the
text. Discuss why the author has shown these words in
this way. Talk about how this influences the way we read
the text.

Writing

Have children talk about why you can’t always have the
things you want because there are things that you need.
Encourage children to reflect on the text. Have them
write sentences explaining why the boy couldn’t wear
his green shoes even though he wanted them. Ask, Why
did he need to wear his boots?

» ELL Engagement

* Have children brainstorm things they need to do to
be healthy, such as eating healthy food, brushing their
teeth and taking a bath.Then brainstorm things they
need to do at school, such as listening to the teacher,
sitting in their chair and doing their work. Have
children draw pictures of things they need to do.

> Assessment

* PWs 19,20 and 21 completed

* Note the child’s responses, attempts and reading
behaviours before, during and after reading

* Collect work samples, e.g. PW |9 could be kept in
the child’s portfolio

* Complete Running Record
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Name: Date:

Sentence sort

You will need: scissors, glue

¢ Cut out the sentences.

¢ Paste them in the box to show if it is a need or a want

Need

Want

The green shoes

It is fun to play in the sun. ook good.

| want to play in the sun.

| will not play in the sun.

Ineedfohelo mydad. 1 4o green shoes.

| see a little red cake.

| cannot eat the little i
| want to eat the litle |

ed cake. It is raining.

| need my boots.

- -
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

- -

- -
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
-

| need to eat my dinner. red cake.
Main teaching focus Other teaching focus Teacher’s note
Comprehension: Gaining meaning from text; ~ Comprehension: Recalling Children cut out and read the sentences.
sorting sentences to show an understanding events from the text. Then they paste them in the boxes to
of text. indicate if it was a need or a want.
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Things |